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From the Editors:
We’re delighted to present our second co-edited issue of the ICSEI Express – and this one is actually more of a
combination issue of ICSEI Express and Digest. The positive response to our requests for Updates from the Networks,
other news items, and the submission of short papers is reflected in the various items pages here, with a Spotlight on
perspectives and contributions from the Educational Leadership Network. Many thanks to all the contributors who
worked hard to meet deadlines for submission – and in the middle of summer too! Your efforts are very much
appreciated.
Please remember this publication is a venue for the exchange of news, views, and current research and practice related
to school effectiveness and improvement of interest to the ICSEI membership. We hope you will make it your publication
too! Do not hesitate to contact either one of us if you have anything you’d like considered for a future issue.
With warm regards
Paige Fisher
Paige.fisher@viu.ca

Susan E. Elliott-Johns
susanej@nipissingu.ca

In this edition you will find:
1. President’s message
2. ICSEI News and Updates
3. Network Reports
4. The Next Edition
1.0 Message from the
President

Dear Colleagues and Friends,
It is reassuring to see how many applications for presentations at the 2016 Congress in
Glasgow have been submitted for review and consideration. They not only mirror the
enthusiasm and commitment of the ICSEI community, but also impress by the span of
themes and topics covered. Topics range from diversifying policy considerations, through
equity and excellence as leadership imperatives, to practitioners’ needs and expectations
in finding a balance between performing effectively under the pressure of growing
conformity and realizing one’s own visions of professionalism.
The fact, however, that year after year certain themes re-occur at research-driven
conferences and congresses around the world demonstrates an ongoing lack of sufficient
knowledge in specific areas. For example, how to provide a coherent and comprehensive

Michael Schratz
University of Innsbruck,
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framework which transfers policy into the immediate and intimate interactions of daily
life at a given school. This is not only the case at the macro level, but is also true for
processes at the micro level of teaching and learning in classrooms, despite the fact that
we have tons of research results on what should make instruction effective for learning.
This points to what German sociologist Niklas Luhmann expressed in his declaration, “A
system can only see what it can see. It cannot see what it can’t see. Nor can it see that it
cannot see what it can’t see.” If we want to learn about what makes schools more
effective and help in improving them, we have to move beyond what we appreciate or
have been accustomed to so far. There are many diverse ways to look at discourses that
constitute policy. And there are probably even more ways to look at how teaching
actually contributes to the personal learning of all the diverse students sitting in
classrooms around the globe.
It is not only the larger political and social context in a particular country or a region
which influences both policy culture and school culture. It is also the unpredictable future
which will be tomorrow’s arena of the present generation of students. We do not know
where our society will be in 20 years from now, so we cannot really prepare today’s
students for our countries of tomorrow. But we can enable them to acquire the
competencies necessary to embrace change, development, and an unknown future, and
to be happy citizens who contribute to democracy and the further well-being of
generations to come.
ICSEI members represent the wide divergences amongst global education systems, but
what brings us together from different educational strands, and what has made us
unique, are our tireless efforts to actively participate in a vibrant community which strives
to make schools a better place for the future of all students around the world through our
work in policy, research and practice.
We can and should build on the progress previous ICSEI gatherings have brought about,
but we should also look critically at the multiple and sometimes contradictory demands
which diverse findings in research and practice create, both for policy makers and for
practitioners. And keep in mind, “A system cannot see …” which takes us to the realities
of the emerging future of an unknown tomorrow …
Best Wishes,
Michael Schratz
ICSEI President

1.
-

ICSEI News and Updates
Board Activities
ICSEI at AERA

2.1 Board Activities
Student subcommittee of ICSEI Board
The ICSEI student subcommittee is pleased to announce that planning is well underway for an Early Career Researcher
Forum for ICSEI 2016 in Glasgow. This event will include a panel discussion, a roundtable session giving participants the
opportunity to raise questions and issues relevant to their own research, and opportunities to network over coffee/tea
and lunch. We currently have some experienced researcher volunteers to serve as panellists and roundtable experts, and
we welcome further volunteers for these roles. In the spirit of ICSEI’s commitment to bringing together researchers,
policymakers and practitioners, we also encourage individuals with extensive experience in the latter two groups to
contact us if they are interested in acting as panellists.
We hope to make this a productive contribution to ICSEI 2016, and a worthwhile experience for early career researchers.
Further details (timetable, panellists and topics) will be available soon, and will be shared on the ICSEI Graduate Students

Facebook group – early career researchers, please join the group to access updates as we post them, and encourage
others who might be interested to do the same.
To volunteer as a roundtable expert or panellist, or with any questions about what these roles involve, please contact
ariel.vijayendran@education.ox.ac.uk.
Ariel Lindorff-Vijayendran: Department of Education, University of Oxford
ICSEI on Facebook and Twitter
Have you joined ICSEI on Facebook and Twitter yet? Link through our website to join our growing, collaborative social
media networks.
ICSEI 2016 in Glasgow 6-9 January 2016
The Glasgow Committee is pleased to have received over 240 paper submissions to present at Congress. The program
team are scheduled to convene in the week of the 14th September to begin the review process and presenters will be
contacted very shortly in regards to the approval status of their paper.
The program committee have also confirmed the keynotes as follows:
 Wednesday 6th January: Professor Graham Donaldson and Dr Rowena Arshad
 Thursday 7th January: Professor Allan Walker
 Friday 8th January: Marinieves Alba
 Saturday 9th January: Pasi Sahlberg
Please view the 2016 conference http://www.icsei.net/2016 for further information and ongoing updates. Hope to see
you there.
2.2 ICSEI at AERA – Member invitation to submit a paper
2016 AERA Annual Meeting
"Public Scholarship to Educate Diverse Democracies"
Friday, April 8 – Tuesday, April 12, 2016
Washington, DC
Members are encouraged to submit a paper for the 2016 AERA Meeting in Washington as part of the ICSEI presentation.
The ICSEI focus will be:
The austerity of change: Leadership challenges in diverse international democracies
In most countries around the globe educational leaders are being tasked with improving performance and outcomes to
reach excellence and equity – often at increasing speed of reform waves, accompanied by ever decreasing levels of
resource. Several assumptions have to be challenged, such as the notion of privilege that the term austerity presumes
in a world where some nations struggle to provide public education at all, while others grapple with decreasing levels
of resource within a context of pretty significant budgets; or, in countries, where both exist - some schools in neglected
communities struggling to have clean drinking water, while others complain of not getting enough 'Smart Boards'. And
even the assumption - the public sector did not create the global financial crisis. In other instances educational practices
have decreased in nature due to too much pressure on effectiveness rather than looking at the potential of the diversity
of students in school and the uniqueness of the individual child in the classroom.
For those members interested in submitting a paper and attending the following details are required by the 3rd October
and must be forwarded to admin@icsei.net Please note the approval of a paper will not include travel, accommodation
and conference registration.
Each paper/presentation in the symposium should have the following:
 Title – Paper title
 Paper/Presentation Summary - A summary of no more than 500 words that addresses the basic elements of a research
or scholarly paper/presentation for each paper or presentation, including:
1. Objectives or purposes
2. Perspective(s) or theoretical framework
3. Methods, techniques, or modes of inquiry
4. Data sources, evidence, objects, materials or the equivalent for theoretical or methodological papers/
presentations

5.
6.

3.

Results and/or substantiated conclusions or warrants for arguments/point of view
Scientific or scholarly significance of the study or work

Network reports: ICSEI has five active networks: the Leadership Network, MoRE, Data use, 3P and Early Childhood
Network

3.1 Educational Leadership Network
The Educational Leadership Network: An Influence on the Field
This issue of ICSEI Express and Digest is dedicated to the showcase of the Educational Leadership Network. The Network
is for leaders at all levels: in practice, policy and research. Our focus is to share and advance the creation of knowledge in
the field of educational leadership, drawing on perspectives from around the globe. Participation in the Network continues
to grow with each ICSEI conference. This is likely in part due to the expanding definition and roles of educational leaders,
whether the reference is the school master/principal, the head/lead teacher, the school/community advocate, or some
other functional leadership role. Concomitantly, the importance of educational leaders for guiding and shaping school
effectiveness and improvement is equally recognized widely.
Yet, leadership and its influence on capacity building for school effectiveness are highly contextualized and do not occur
in a social nor political vacuum. Donaldson (2001) explains that leadership rests with the individual, but resides within the
translational networks of groups. We found this to be the case during a joint conference session organized in collaboration
with the 3P network for ICSEI 2015. The session, entitled Education networks in Cincinnati and beyond: Local and global
insight into matters of leadership, policy, practice, and politics, brought together school district leaders and advocates of
Cincinnati Public Schools along with district partners, including the University of Cincinnati. The presenters highlighted the
significance of visioning, navigating political terrains, and acting collectively, which earned the district and its partner’s
national recognition as a community school entity yielding a positive impact on students’ learning and well-being. Their
platform underscored the central focus of improving conditions for student success by leveraging local and national
resources and talents. With this focus at the core, their contribution to ICSEI’s learning community buttresses existing
evidence (see Blank, Jacobson, & Melaville, 2012), suggesting that a school community strategy for partnerships between
school and community sector agencies is scientifically important for helping:





Children develop socially, emotionally, physically, and academically
Students become motivated and engaged in learning
Families and school work effectively together
Communities become safer and more economically vibrant (p. 4).

Further exploring the theme of contextually situated leadership, the network has supported an ongoing project which
produced both a symposium for ICSEI 2013 entitled Educational leadership network symposium: Examining the challenges
on educational accountability policies, exploring possibilities for school leadership as well as a book volume, Educational
accountability: International perspectives on challenges and possibilities for school leadership. The volume is scheduled for
publication by Routledge and profiles twelve different national contexts regarding accountability policy and practice and
their impact on school leadership. Schratz (forthcoming) explains, by sharing cutting edge knowledge and research findings
about the effects of accountability systems on school leadership, the authors touch grounds which are often neglected in
a political discourse, such as the question of what accountability stressors principals perceive to be significant and how
they deal with them in a productive way.
As new members continue to join the network, a particular thought has grown in tenor. Along with the discussions of
networks and leadership-in-action, concerns for preparation and leadership development arose during the network’s
business meeting, ICSEI 2015. Though not a new subject matter, its recurrence is significant in light of growing
membership, signaling a parallel within the organization to one of note within the literature of school effectiveness—“The
education field is finally embracing school leadership as an essential ingredient in reform, worthy of investment in its own
right” (Mitgang, 2012).

In this regard, school effectiveness begins with leadership, and this point should not be lost on us. This is of grave import
given the inevitability of change and the need for sustainability within the context of change. Though succession planning
is often not thoroughly discussed with regard to the sustainability of effective schools and organizations, DarlingHammond, LaPointe, Meyerson, Orr, and Cohen (2007) explain:
Our research suggests that it is possible to create pre- and in-service programs that develop principals who can engage
successfully in many of the practices found to be associated with school success: cultivating a shared vision and practices,
leading instructional improvement, developing organizational capacity, and managing change. P. 143
With this in mind, leadership preparation as an area of research and practice reflects an additional are of interest for the
network. Not only do we believe in this to be an essential for furthering the work of school effectiveness and improvement,
but also for the development of recent and new network members as they hone their skills in research, policy, and/or
practice within the profession of educational leadership.
Whether for an exchange on cutting-edge research, a debate on leadership practices, a discussion regarding a bold vision
of how to lead the schools of tomorrow or just a friendly chat, the network is a welcoming place for all. We kindly invite
all members and interested parties to support the Educational Leadership Network by participating during the annual
conference, online, and through ongoing activities.
For more information on the Network, please contact the co-coordinators:
 Jacob Easley II (drjeasleyii@gmail.com)
 Pierre Tulowitzki (ptulowitzki@gmail.com)
 Find us on Twitter : @EDLEADNetwork
 Find out more about the book at https://www.routledge.com/products/9781138777897
3.2 Data Use Network
Several of the ICSEI data use network members were involved in a special issue on data-based decision making for
Teachers College Record. Ellen Mandinach and Edith Gummer edited this special issue. The articles are now available on
the TCR website to subscribers:https://tcrecord.org/library/Issue.asp?volyear=2015&number=4&volume=117






REL Appalachia is developing a survey to assess teacher uses and attitudes around data, entitled the Teacher Data Use
Survey. The research team consists of Jeff Wayman, Vincent Cho, Ellen Mandinach, Jon Supovitz, and Stephanie Wilkerson.
REL Appalachia projects are sponsored by the U.S. Department of Education’s Institute of Education Sciences (IES), and
this work is specifically in response to the needs of the Metropolitan Nashville Public Schools (MNPS) Data Use Research
Alliance. The survey was piloted in MNPS and is currently undergoing IES review. When it is released, the survey will be
freely available. For more information contact Jeff Wayman:jeff@waymandatause.com
Alan Daly and colleagues developed a website on the big education policy discussion in the US on the Common Core State
Standards. They did a network analysis of data from Twitter. For more information: http://www.hashtagcommoncore.com
3.3 3 P Network
The Middle Tier: Solution or Problem?
The bi-annual Educational Leadership Symposium in Zug, Switzerland was, as usual, a dynamic and interesting experience.
The participation of speakers and presenters from colleagues from about fifty countries contributed to lots of fascinating
discussions. Added to that the two language strands (English and German) allowed us to see how different perspectives
on similar problems can be.

The 3P Network members Karen Seashore (USA), Anton Florek
(England) and Boudewijn van Velzen (The Netherlands) organized a
workshop that explored a relative new phenomen in systems in which
the traditional hierarchy seems to be no longer effective. There was an
interesting resonance from the audience on the issues presented by
folks from Australia, Switzerland, Denmark, Germany et cetera – not
only in the workshop itself but also in some of the keynotes. There is a
shift happening on multiple levels in systems world wide, and not only
in the education sector.
System boundaries as we know them don’t seem to matter that much
any more. In the middle tier unfamiliar agents are going to be active.
Organizational learning in schools will need to be more than
professional development approaches.
It should lead to serious questions about the nature of school organizations where networks seem to be the norm more
than the well known organograms. And as a consequence that process will challenge leadership in the schools. Being a
good educational leader will no longer suffice.
Inspired by our encounters and by comments from 3P members who could not be there in Zug we’ve decided to continue
our effort to write a monograph, a think piece about the middle tier in education. The aim is to have it published some
time in 2016 and discuss it during the ICSEI 2017. For comments, please write to boudewijnvanvelzen@kpnmail.nl.
Contact your Network Leaders for more network activities
 Leadership: Jacob Easley II (drjeasleyii@gmail.com) and Pierre Tulowitzki (ptulowitzki@gmail.com)
 MORE: Daniel Muijs (D.Muijs@soton.ac.uk and Marcus Pietsch (pietsch@leuphana.de)
 Early childhood: Persille Schwartz (psc@eva.dk)
 3P: Naomi Mertens (N.Mertens@aps.nl) and Erica van Roosmalen (vanRoosmalenE@hcdsb.org)
 Data use: Kim Schildkamp (k.schildkamp@utwente.nl) and Jan Vanhoof (jan.vanhoof@ua.ac.be)
4.The Next Edition
 ICSEI EXPRESS
 ICSEI DIGEST
4.1 ICSEI EXPRESS
Expect another issue in December, 2015. At that time, we will share some more news and highlights of the Glasgow
Congress, and feature updates and perspectives from our network.
4.2 ICSEI DIGEST
1. Inter-School Collaboration: a Practitioner Perspective
Author: Niall MacKinnon
Affiliation: Highland Council, Scotland http://www.plockton.com/primary/
Niall MacKinnon explains how a changing national curriculum and inter-school networking led him to become involved in
ICSEI and the 3P Network. This is a précis of a presentation at the 3P breakfast seminar at ICSEI Cincinnati. Illustrations of
student work are also included. He is planning to attend at the Glasgow Congress.
Plockton Primary School in the Highlands of Scotland has been closely involved in initiatives arising from social and
technological change (MacKinnon, 2014). We are rural and small. Children are taught in the same multi-stage classes over
several years. This requires lack of content repetition. Practice became a set of unique occurrences year on year. The
planning load had to be taken off, to prevent staff burnout. We came to enable opportunities around frameworks and
capability. We matched these to Scotland’s new curriculum approach. It is centred on children’s potential as ‘Four
Capacities’ of: Confidence, Contribution, Responsibility and Learning. Forward planning declined in intensity just as
personalisation increased, given a range of ages, needs and altering approaches.
New learning opportunities became constellations of purpose. External changes, the new curriculum approach, and school
characteristics disposed to networking. Inter-school collaboration began as a few one-offs, taking us away from fixed plans
for a while. These became more frequent. They came to replace the fixed plans. We sought new systems to ensure breadth,

balance and coverage. Collaboration turned into a philosophy and a way of being. This is a complex blend, requiring
‘Professional Capital’ (Fullan & Hargreaves, 2012). Without it such an approach cannot proceed, let alone succeed. We
came to re-write school development and administration guidance to this new approach. It fitted with one interpretation
of our new national curriculum framework. These then constitute behaviours which are formative to and of the system
beyond specific schools. Schools are not mere recipients of policy.
This approach fits certain forms of education philosophy and not others. It turned away from an orientation of ‘curriculum
as product’ towards that of ‘curriculum as process’ (3). A tension arose between development and audit. Competing
frameworks and methods remain in place in Scotland for these functions. This remains a problem. Different bodies and
processes operate according to different notions of curriculum. Power is a major factor in mediating education change.
The system must become adept at ‘learning from below’.
Inter-school dynamics do not just require enabling links at an operational level between those involved. They involve
brokering with other players – those who sanction and permit initiatives – that which has been articulated in the ICSEI 3P
Network discourse as the ‘authorising environment’. For us the linkages became forms of education practice. Indeed they
came to define a model of education philosophy. The linkages formed dynamic entities through which we came to
articulate meaning. This moves on to theory and practice models. For instance forms of inter-school communication
spawned new forms of media literacy.
In this way a school can become more linked in with and relevant to the world beyond school. Inter-school collaboration
is a means to that. For me that has led on to other forms of partnership. ICSEI and the 3P Network was a natural
progression. I did not pre-plan that. Yet this is what ICSEI and the 3P Network is all about. It is a consequence of a culture
of collaboration. Just as we need to foster links between schools we need to broker links across the layers of our school
systems, especially that of policymakers, politicians and practitioners – the 3P’s of the ICSEI 3P Network. We are greater
than the sum of our parts.
(1) Fullan, Michael and Hargreaves, Andy. (2012) Professional Capital – transforming teaching in every school. Routledge:
London & New York
(2) MacKinnon, Niall. (2014) The Local–National–Global Nexus of Education Change – Action Research Perspectives from a
Scottish Rural Primary School, 27th International Congress of School Effectiveness and Improvement, Yogyakarta, Java,
Indonesia
(3) Sahlberg, Pasi. (2005) ‘Curriculum change as learning – in search of better implementation’ in: Curriculum Reform and
Implementation in the 21st Century – Policies, Perspectives and Implementation. International Conference on
Curriculum Reform and Implementation in the 21 st Century: Policies, Perspectives and Implementation, June 8-10,
2005, Istanbul, Turkey

2. Leading School Improvement: from Theory to Practice.
Author: Cherylynne Gostow
Affiliation: Deputy Principal, Ellenbrook Christian College, Western Australia
Context: In Australia every school or system has to develop and publish a school improvement plan. My research during
2014 was focused on negotiating the space between system and school leadership as we developed a system improvement
plan (SIP) for implementation across the seven schools in the Swan Christian Education Association. (Paper was uploaded
to ICSEI conference 2015 website).
This year as Deputy Principal: Innovative Learning Design K-12 in one of our schools, my focus has shifted to the
implementation of our research-informed system improvement plan. I recognized early the need to distil from the vast
scope of the SIP a sharp focus for teachers, students and our parent community. Once this aspect of our SIP is embedded
in our practices, we will move on to the next step in our implementation plan. Along the way, I am collecting data to
monitor our effectiveness and guide our process.
The implementation strategy: My role is to support teachers in developing a shared understanding of what Quality
Teaching looks like and the conditions that give rise to Quality Learning for students. We have weekly professional learning
workshops for teachers where each aspect of the markers we have identified as representing Quality Teaching and Quality
Learning are examined. This forms the basis for ongoing conversations surrounding our improvement plan.
In the first weeks, once we had identified our focus, I found many teachers were still asking what our strategy was. I kept
wondering where the communication was flawed. To me the direction was crystal clear! A conversation with my
professional mentor included the phrase ‘marinade them in the message’. Reflecting on this, I decided to create a simple
business card that teachers could use as a reminder. One teacher took two cards and taped them either side of the
touchpad on her laptop. I was thinking about something more durable when I came up with the idea of plastic cards –
rather like a loyalty card or a corporate identity card that often includes the company’s values. This serves the dual purpose
of marketing our school and making our message memorable.
We have distributed plastic cards, printed on each side, to all in our community (teachers, parents and students) to ensure
we all share the sharp focus. The card (design below) provides a handy reference point for every conversation about our
work surrounding improving student learning outcomes.

“I feel much more confident about the direction we are heading….” A secondary teacher
“Knowing we are in this together….and I can see…I know I need to make some changes but…this makes it clear. I am
happy to know you will help us. I want my kids to do better…”
A primary teacher
I am also responsible for ensuring our parents support and understand our strategy. Partnering with Parents workshops
provide opportunities not only to explain our strategy, but to provide parents with specific skills so that they can support
their children’s learning from a position of empowerment. One discontented parent rang me after one of our first
workshops to say that she had spent the day visiting other schools in an effort to find an alternative for her daughter. She
wanted me to know that she was leaving her daughter with us as she had not found a school with such clarity about
where they were headed nor with the courage to have embarked on a research-informed strategy that they were willing
to share with parents as fully as we were trying to do. Bringing our parents into vital and effective partnership with us is
important to our success.
The pedagogical model for our school context, that I have designed and shared with teachers and parents, is demonstrated
in the diagram below:

Universal Design for learning (to meet the needs of each student) is foundational
to student learning as it provides for personalised learning that makes the curriculum
accessible to all students in meaningful ways. This meets the aim of the Melbourne
Declaration (2008) for every child “an education worth having”. Being mindful of recent
developments in neuroscience I work with teachers, students and parents to enable all
students to achieve personal excellence.

Understanding by Design
encourages the design of
units of work that teach for
deep learning. It is a
backward by design model
that foregrounds the power
of assessment FOR learning
and enables teachers and
students to navigate and
master the thickets of a
content rich curriculum such
as the Australian Curriculum
more readily.

Explicit Instruction is
often the most effective
way to deliver aspects
of curriculum. It is, in
fact, the only strategy
specifically mentioned
in the National School
Improvement
Tool(2012). This
strategy ensures
accurate transference of
ideas and modeled skill
development.

Problem Based Learning
provides rich opportunities for
differentiation and the capacity
for students to become
increasingly independent and
highly motivated learners.
Students lay excellent
foundations for the habits of
lifelong learning which will
enable them to live rich,
productive and fulfilling lives.

‘Learning to learn’ lies at the heart of an effective school’s program. Quality learning begins when students become
aware of the importance of ‘learning to learn’. Quality learning will be sustained when the community learns together
and we identify as a learning organization.
References:
Australian Council for Education Research (2012). National School Improvement Tool Camberwell, Victoria: ACER
Ministerial Council on Education, Employment, Training and Youth Affairs (2008). Melbourne Declaration on Education
Goals for Young Australians
http://www.curriculum.edu.au/verve/_resources/National_Declaration_on_the_Educational_Goals_for_Young_Australi
ans.pdf
Wiggins, G. & McTighe, J. (2005). Understanding by Design. Upper Saddle River: Pearson Education

3. Health of School Leaders – The School Leadership Study in Germany, Austria, Switzerland, and Liechtenstein and
Beyond
Authors: Stephan Gerhard Huber, Marius Schwander, Pierre Tulowitzki
Affiliation: Institute for the Management and Economics of Education, University of Teacher Education Zug,
Switzerland
Introduction
There is broad scientific evidence for the importance of school leadership for school quality and improvement (Hallinger
& Heck, 1998, 2010; Leithwood, Day, Sammons, Harris & Hopkins, 2007; Huber & Muijs, 2010). As the expectations of the
society have changed and school systems have been geared towards more decentralization and at the same time more
centralization (with new public management being more and more consistently implemented), school leaders are
confronted with a wider range of tasks, as well as more complex tasks (Huber. 2010, 2011). However, there is a lack of
studies on professional health and the job strain of school leaders on an international level, but particularly in the German
speaking countries (Borg & Riding, 1993; Huber, 2011). Only few studies have been conducted on job satisfaction and the
job strain of school leaders (Brock & Grady, 2002; Allison, 1997; Whitaker, 1996).
The school leadership study 2012 of the German speaking countries was conducted in Germany, Austria, Switzerland and
Liechtenstein. It aims to gain empirical insights into the work setting and job experiences of school leaders in these
countries, specifically preferred and straining activities (leadership practices) as well as important predictors of health like
job satisfaction, general job strain and emotional exhaustion. This working paper focuses specifically on school leaders
with high and low amount of stress; the corresponding research questions were:
-

How do school leaders with high emotional exhaustion differ in dealing with strains and resources from school leaders
with low emotional exhaustion?
What kind of similarities can be found in the personal coping strategies of school leaders?

Theoretical Perspective and Design
For this research health was viewed as being critically affected by job satisfaction, general job strain and emotional
exhaustion as well as specific strains (stemming from specific leadership practices). The first operationalization was served
by the theoretical framework of the Böhm-Kasper (2004) model of strain in schools (Böhm-Kasper, 2004). According to
him, strains relate to different conditions. He divides those conditions into cross-situational (or trans-situational) and
situational ones. Böhm-Kasper sees these conditions in an interdependent relation. This model is rooted in the
strain/stress-models of occupational science (for ex. Rudow, 1990) as well as transactional models of coping and stress
(cp. Böhm-Kasper, Bos, Jaeckel & Weishaupt, 2000). The afore-mentioned conditions, which can influence strain, can
either be regarded as strains or as resources. This means that the conditions can either correlate positively or negatively
with the experienced strain. Finally, Böhm-Kasper defines strain as the effect of the different conditions on school leaders.
The overall study consisted of a mixed-methods, cross-sectional approach. Elements from the qualitative research phase
formed the research focus for the quantitative research phase that followed in an exploratory way. The quantitative phases
informed the following qualitative phases in an explanative way. The study has been conducted in several major phases:

1.
2.

3.

4.

An exploratory study comprising of 20 individual interviews in Germany with school leaders of all school types was
conducted to identify relevant factors of strain that were to be inquired in the quantitative online-survey.
A quantitative, standardized online-survey was distributed to school leaders. It focused on the specific preferences
and strains in leadership practices in connection with individual factors (personality and occupational biography) and
institutional factors (school related work setting) predicting job satisfaction, general job strain and emotional
exhaustion.
In a third phase, the daily professional practices and activities of school leaders were recorded via an end-of-day-log
covering three work weeks distributed across one school year (in which the participants logged their daily activities
during the evening, indicating what they had done, when, with whom, for how long and where).
In a fourth phase, interviews were conducted with school leaders focusing on the one hand on areas of pressure and
tension in school leadership practice, which may lead to strong stress experiences and on the other hand on the
interrelations of stress patterns of highly strained school leaders.

5394 school leaders participated in the study (rr 49%). The sample consisted of 3764 school leaders from Germany, 741
from Austria and 889 from Switzerland and Liechtenstein. The school leaders were between 25 and 66 years old (M= 52.45;
SD=7.75). Eight highly strained school leaders from Germany, five highly strained school leaders from Switzerland as well
as five school leaders from Switzerland with low strain were interviewed for the fourth phase.
This working paper is based mainly on the quantitative data from the second phase. For the analysis of this data, regression
and cluster analyses as well as path modelling using structure equation modelling were used.
Results
The findings indicate that school leaders who are highly emotionally exhausted see social conflicts as bigger strains than
their colleagues whose emotional exhaustion is low. Examples of social conflicts are resistance from staff or the absence
of (a climate of) cooperation within the school. Highly emotionally strained school leaders talk more about social conflicts
with different partners of interaction than school leaders with low strain. School leaders with low strain report a higher
level of support by the faculty stuff than highly emotionally stressed school leaders. In many cases, these school leaders
see the cooperation with staff as well as the cooperation with the authorities as highly straining. Many of the school leaders
reported multiple strains; role conflicts and a feeling of uncertainty regarding how to react properly, especially in conflict
situations. The multitude of roles – being in charge of the teachers but also of the students and being a contact person for
parents as well as the authorities – is seen as straining by them.
Besides the conflict experience there is also a difference in stress caused by a longer work-time; a higher subjective rating
of this time (indicating longer working hours) was linked to more stress. Highly emotionally stressed school leaders also
have more activities do to in the field of organization and administration, which they see as especially stressful. Of all the
possible fields of school leadership activity analyzed, activities pertaining to the field of organization and administration
are the least liked and the ones reported to be the most straining by school leaders. The analysis of the interview data
indicates that small and unplanned activities, which can interrupt a whole work flow, are seen as highly straining for many
school leaders.
Looking Ahead – Health of School Leaders around the Globe
Based on the study described above, a world leadership study on functions, job models, practices, job satisfaction and
professional health is currently in the early development stages. This international study will be conducted by an
international research consortium headed by Prof. Dr. Stephan Huber and his team at the Institute of the Management
and Economics of Education at the University of Teacher Education Zug in Central Switzerland. Research guides will be
made available to interested parties so that they can be adapted to national contexts and developed further. It is planned
to present the study at future ICSEI conferences so that a healthy dialogue can develop. If you know of any studies on the
subject of the health of school leaders, or are interested in collaborating, please contact the authors at info@edulead.com
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The ICSEI DIGEST features ‘Digest’ versions of papers or projects from ICSEI members. The intention of these submissions
is to create opportunities for ICSEI members to share their work and inspire dialogue and collaboration among members.
In this issue, we feature submissions from Northern Europe, Western Australia and Scotland. We hope that you will take
the opportunity to either respond to the articles, or connect with these authors to further the international conversation.
If you would like to submit a ‘Digest’ version of a paper or project ( 500-1000 words) that you are working on, we are
accepting submissions between now … for release in If we receive sufficient submissions we will consider an additional
Digest release this year as well. This can be a great way to highlight your work to the ICSEI membership, and to stir up
interest in your ideas in advance of the next Congress.
All queries and submissions should be sent to Paige Fisher and Susan Elliott-Johns at Paige.fisher@viu.ca &
susanej@nipissingu.ca
OTHER NEWS/ANNOUNCEMENTS OF INTEREST
Life Membership Nominations
Each year the membership has the opportunity to nominate members who have “made an extraordinary contribution to
the Congress over a sustained period of time. It is recognised that this contribution has had a significant impact on the
growth and development of the International Congress for School Effectiveness and Improvement" (Board Manual).
Those members who would like to nominate a member for this award must provide a substantive statement that
substantiates the impact of the extraordinary contribution they have made on the growth and development of
ICSEI. Nominations must be forwarded to the ICSEI Secretariat by close of business on the 10 th September. Previous
awardees can be found at http://www.icsei.net/index.php?id=1384
Claim the Date ICSEI, January 7-10, 2017
Early Alert!! The 2017 ICSEI conference will be held in Ottawa, Ontario, Canada, January 7-10, 2017. Our theme is
“Collaborative Partnerships for System-Wide Educational Improvement.” Stay tuned for more details, but please plan to
join us for ICSEI’s 30th annual conference during Canada’s 150th anniversary celebrations!

PLEASE NOTE: If you are interested in exploring the possibility of hosting an ICSEI conference in your country, the
guidelines are posted on the ICSEI website www.icsei.net and you can contact Jenny Lewis at the ICSEI Secretariat
admin@icsei.net for additional information.
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